
 Read Aloud Program: Small Group Integrative Strategy Guide  

Title:  Maybe Something Beautiful   

Author: F. Isabel Campoy and Theresa Howell 

Illustrator: Rafael López 

Age Range: 7-9  
See video of this book read aloud here: Maybe Something Beautiful  

Volunteer readers should review the Author’s Note at the end of the story for relevant 

background information beforehand.  

I. INTRODUCTION (PREP QUESTIONS) 
• Ask students what a community is.  Read title and have students define transformed using context 

clues.  Ask students what good a splash of color can do in a community of gray.  Tell students that 
this story is based on a true story here in San Diego, and that the illustrator, Rafael López, is 
actually one of the characters in the story. 

II.   INTEGRATIVE STRATEGIES 
DURING READING:   

• P. 1: Read; ask students why the authors decided to print “In the heart” in red; ask them what “in 
the heart of the city” means.  Have students infer what Mira’s wondering, “Hmm, maybe” means.  
What do we learn about Mira as a character on this first page (loves to do art, loves color, happy)? 
How do the other two men in the illustration seem to feel?  How do you know? 

• Pp. 2-3: Read.  Ask students what we learned about Mira on the previous page (“Her heart was 
filled with joy”).  Explain to students that “showing writing” is an author’s way of “showing” the 
reader information about a character rather than directly telling the reader qualities about a 
character.  Have students identify what we learn about Mira through the examples of “showing 
writing” on these pages (she shares her heart full of love and her artwork with others in the 
community). 

• Pp. 4-5: Read; have students identify more examples of “showing writing”.   Have students discuss 
the contrast of colors in the illustration and what it implies (community is dreary and gray except 
for her shared artwork).  Have students discuss significance of last sentence.  Point out the word 
policeman and ask students what kind of word it is (compound word); ask students what a 
compound word is (two little words stuck together to make a bigger word).  Remind students that 
they can understand the meaning of a compound word by thinking about what each of the little 
words means alone.   

Demonstrate compound in the following way: say entire compound word; then hold up your right 
fist while you say the first little word of the compound; then hold up your left fist widely 
separated from the other fist while saying the second little word of the compound; finally, bring 
your fists together while repeating the actual compound word.  This is a visual scaffold to help 
students understand the composition of compound words.   

• Pp. 6-7: Read; ask students what kind of word paintbrushes is (compound word), using the 
previous technique.  Ask students to discuss what the man meant when he said, “Maybe something 
beautiful.”  Tell students that this man is the book’s illustrator, and that this is a true story about 
what he did in San Diego. 

★ 2nd Grade Common Core Reading Standard ★ 

Identify the main purpose of a text, including what the author wants to 
answer, explain, or describe. 

https://youtu.be/KMsDfoLhDI0


• Pp. 8-9: Read; point out the words BAM! POW!  Explain to students that these words are called 
onomatopoeias.  Explain that an onomatopoeia is a word that copies the sound of the object or 
action it refers to. When you pronounce an onomatopoeia, it will copy its sound.  (other examples 
of onomatopoeias: hiss, meow, bang).  Tell students that onomatopoeia is one of several examples 
of something called figurative language which are different ways that writers or speakers can 
make what they write or say more colorful and not just plain or boring. 

• Point out another example of figurative language on this page that is called a simile.  Remind 
students that a simile is a comparison of one thing to another thing using the word like or as.   
Reread “The man’s laughter was like a rainbow spreading across the sky.”  Ask students what two 
things are being compared (laughter/rainbow). 

• Pp. 10-11: Read; have students define muralist using context clues.   

• Pp. 12-13: Read; ask students to discuss the meaning of, “Mira dipped it in the loudest color she 
saw”.  Ask students why loudest seems an odd choice of words; have students infer why the 
authors chose to use it. 

Have students identify another simile (the wall lit up like sunshine) and ask what two things are 
being compared using like or as (wall/sunshine).  Using previous technique, have students identify 
what kind of word sunshine is (compound word). 

• Pp. 14-15: Read; have students discuss the feeling tone on these pages (happy, joyful) and how 
they know (illustration shows smiles; music is playing). 

• Pp. 16-17: Read; continue previous feeling tone in the illustration with students citing examples.  
Ask students to discuss the significance of the last word on the page (Until…) and how the feeling 
tone suddenly changes.  Have them predict what might happen. 

• Read 18-19: Read the top phrase and the second paragraph, and ask students to predict what might 
happen now that a policeman is there, and why they might be in trouble, using inference and 
picture clues.  Read final paragraph and have students discuss new feeling tone and to infer why a 
policeman would join in. 

• Pp. 20-21: Read; have students discuss the feeling tone and reasons for it.  Have students compare 
this illustration against the illustration on the inside of the front cover, noting differences. 

• Pp. 22-23: Read; point out the simile (“…art followed like the string of a kite”) and ask students 
what two things are being compared using like or as (art/string of a kite) and to discuss what the 
simile means, using the picture clues.  Discuss the feeling tone. 

• Pp. 24-25: Read; point out the simile (His paintbrush was like a magic wand) and ask students what 
two things are being compared using like or as (paintbrush/magic wand).   

I I I .   INTEGRATIVE STRATEGIES  

POST READING:  

• Remind students that the muralist in the story is Rafael López, the illustrator of the book.  Help 
students understand that the story is based on true facts, except for Mira.  Explain that Rafael 
López actually worked with his wife in the San Diego community, transforming it. 

• Ask students to elaborate on how the community was transformed.  Why did the authors write this 
story?  What was their purpose? 

IV.     SMALL GROUP 
• Why is it important that everyone helped paint the murals, instead of only Mira? 

• Who helped paint the murals in the story? 



• Why is it important that everyone helped paint the murals instead of only Mira? 

• What images do you see in the book/murals? 

• What kind of colors did the illustrator use? 

• What makes your neighborhood special? 

• What does community mean? 

• At the end of the book when you learn about the real story of Rafael and Candice Lopez, why do 
you think they asked everyone in the community to help (police, homeless, parents, children, 
graffiti artist)? What do you think happens when everyone in the neighborhood/community help 
with a project?


